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1. Introduction:

1.1 Globalization and Higher Education: 

The Higher Education sector in India has seen an upsurge in the volume of services in the past 15 years. Mapping this change onto the increase in the number of institutions and enrollment we get the following figures: between the four decades beginning from 1947 when the country got independence to 1990 the number of higher education institutions grew from a little less than 1000 to about 6000 and enrolments from 500,000 to 4,500,000. In contrast, from 1991 to 2005-06, in a span of just one and a half decades the number of institutions increased phenomenally from 6000 to 18000 and the enrolments shot up from 4,500,000 to 11,000,000 approximately.  If the growth until 1980s was mainly owing to increase in the educational services offered by the State and the various state-instituted support structures like the grant-in-aid mechanism for private institutions and the growth in the arts, science, commerce streams, growth after this period - especially after the liberalization of the Indian economy in 1991 - was predominantly through the increase in the number of affiliated colleges. This latter period saw the relative decrease in State investment for setting up newer institutions. 

The pressure for quality higher education came from the combined factors of the growing economic strength of the middle class and the expanding culture of entrepreneurship. After 2000 we distinctly see the results of this expansion. One significant development has been the granting of different degrees of autonomy to educational institutions. Between 2000 and 2005, 26 privately sponsored institutions have been granted deemed university status and 7 of them were even granted the status of private universities – barring the historic misadventure of Chattisgarh creating 97 private universities in 2002 which was struck down by the Supreme Court in 2005. (Agarwal 2006). There has been an increasing trend of state governments recognizing affiliated colleges of universities as autonomous colleges. The southern states of Andhra Pradesh, Karnataka and Tamilnadu top this list with 34, 31 and 66 autonomous institutions respectively.
 Although Tamilnadu was the first state to introduce the system of autonomy as early as 1978, it is fast catching up with almost every state having autonomous colleges numbering from one each in states like Gujarat, Jharkhand and West Bengal to about 5 to 10 in most other states. This phenomenon has been read in many ways. Some believe it is a form of State disinvestment from public goods like Higher Education and others have felt that this is the way forward if we recognize the diversity of institutions, the new demands on them and the challenges it will pose to a centralized system of governance of these institutions
. In addition to the developments in the national scenario is the global situation where India is emerging as one of the largest exporters and importers of educational services, as seen through increasing number of students going abroad for study, exchange and linkages among faculties and researchers, increased international marketing of curricula and programmes, establishment of branch campuses, development of international mechanisms for educational cooperation between academic institutions across countries
. Also significant is the interest shown of late in education policy by the corporate sector in India and the State’s forthcomingness in soliciting advice and participation from that sector as is evidenced through the Report on a Policy Framework for Reforms in Education, popularly known as the Birla Ambani Report on Education. 

This scenario in higher education throws up many issues relating to governance, financing, quality, access and equity in educational services and institutions. There have been many reports and studies sponsored by the state agencies as well as independent agencies which have shed critical light on the issues and have come up with recommendations to address the challenges that have beset the field.
 In the wake of the of the National Knowledge Commission’s 2006 Report submitted to the Prime Minister, there has been a renewed interest in thinking about restructuring Higher Education in India to meet global standards and help in India’s emergence as a significant player in the global economy. The Report of the Working Group on Higher Education
 of the Planning Commission for its 11th plan reflects these new concerns of equating Indian Higher Education standards with global benchmarks.

State policy and recommendations which seek to influence it, envision Higher Education in India as a field of problems and challenges. What also makes possible a public recognition and acceptance of this field of problems is the mandate of the state. In the light of the public recognition of the field as a field of problems, non-state players who are interested in questions of Higher Education may have to develop complimentary frameworks alongside the frameworks of the State to locate themselves and their initiatives in this field. What are the questions and challenges that emerge in this situation? 

This following is an attempt to generate preliminary discussion towards answering these questions. In order to locate various initiatives within the larger sector of Higher Education a schematic typology of the problems would be of use: (1) Problems at the lower threshold and (2) Problems at the higher threshold 

(1) Problems at the lower threshold: 

Questions of equity, access, infrastructure, resources can come under this category. Most often these are questions which can be defined and therefore addressed only under the mandate of the State. Needless to say this is also something which demands financial and human resource investments of a magnitude that only the state can command. 

(2) Problems at the higher threshold:

Questions of knowledge production protocols, interdisciplinarity, curricularization of research, networking  and collaboration between educational institutions, research centres and the industry or any other users of formal knowledge, issues of disciplinary relevance and advanced research in emerging and frontier research domains are some of the problems at the higher threshold. 

Why this typology?

It is very easy to confuse this typology as referring to a typology of institutions itself: if most mofussil and run-of-the-mill urban educational institutions pose problems at the lower threshold then premier institutions usually have to deal with problems at the higher threshold. But a closer look at the situation will tell us that this is not the case. Every institution is a locus for a dynamic between these two kinds of problems. This typology of problems will then be useful in tracking the impact of different programmes and will help in deciding on what the nature of intervention (especially minor and catalyzing interventions) ought to be in a particular field of problems. Confusing the two problems would also lead to undesirable implications. For example, a research programme designed by incorporating the most advanced developments in a discipline may not be the remedy for an institution ailing from inadequate research output, since the problem of inadequate research may be due to lack of institutional support for research in terms of facilities, time available for teachers to do research, etc. Added to that, the advanced research programme may itself fall flat without delivering the desired impact.  

The second reason why this typology is important is because globalization has skewed these two problems differently thus creating a singularly difficult situation to comprehend. Understanding globalization in higher education requires that we understand this skew too. If globalization has placed a premium on addressing the problem at the higher threshold, as is evident in the case of the recommendations of the Knowledge Commission, then, at the lower threshold it has also made some educational services unaffordable for specific sections of the society. Coupled with decreasing public expenditure on education
, which can itself be traced to the complex pre-history of liberalization of the Indian economy, globalization has simultaneously contributed to two things: one is to make specific educational facilities inaccessible and the other is to render many public educational institutions redundant, as is visible in the crisis of the universities in India.  

The third reason for the usefulness of this typology is in determining the nature of resource allocation for each of these types of problems. If problems at the lower threshold typically require investment (public or private) in the sector, then problems at the higher threshold typically require grants or funding (public or private). Also the nature of the activities in addressing the two problems would be significantly different. If problems at the lower threshold typically require programmatic interventions either by the state or by private players, (affirmation policies, recruitment criteria, infrastructure development etc) then problems at the higher threshold require substantive interventions by academic peers, producers and receivers of knowledge (innovative curricula, new courses, institutional collaboration etc).  

2. The Place of the Higher Education Cell in the Sector

With these observations we can delineate the place of the Higher Education Cell within the larger sector. The Higher Education Cell is a catalytic presence within the field of Higher Education. It sees its functions along the two thresholds in the following manner: whereas it would generate data, critical studies and assessment parameters for the problems of the lower threshold, it would organize the production, dissemination and implementation of actual resources and programmes for the problems of the higher threshold. By doing this it can accomplish two things: it can perform its role as a catalytic player to the optimum and it can convert the field of problems that the State assigns into a field of possibilities. We need to note the following complexity while talking about interventions in sectors like education: if we do not take into account the State’s parameters for thinking about the sector, then we will be left with no other benchmark against which any other initiative can be measured or even accorded a public meaningfulness. On the other hand, if we see the field of problems exactly as the State sees it, we will be left with a sector too unrealistic and vast to engage with, or even when we do have the resources to engage with it, we will fall into the age old trap of reformism (without a mandate for that reform). Therefore it is necessary to make this complex move which while constantly engaging with the State’s (public) account of the sector, will also carve out from it a field of possibilities.  

3. Critical gaps in Globalization and Higher Education Research

A brief survey of the various reports on Higher Education which deal with the questions and challenges of globalization will show us the following gap areas:

1. Policy and Institutional Design: While there is ample macro-level data on the pattern of financing, changing trends in education investment, discussion of policy and its implications at the level of autonomy of institutions, establishment of new universities, creation of deemed universities etc., as seen in many working papers of educational research organizations, there is not much information on the corresponding change in institutional structures as also there are no actual models and discussions of the merits and demerits of new institutional designs. Institutions trying to learn about or deal with autonomy need help with designing appropriate new structures. Most of them have either resorted to informal ways of acquiring models for going autonomous from nearby examples or have just followed the NAAC criteria, which are only assessment criteria and not a normative model for designing of autonomous institutions. 

2. Student Profile: Broad statistics of social composition of students in higher education are available based on standard indices but that is not closely correlated with the different courses and streams. Therefore that data apart from being useful to measure the social mobility of girl students and students from disadvantaged backgrounds is not useful in designing educational programmes and courseware to match the needs and requirements of specific student populations as also to create enabling conditions for learning.  

3. Academic Resources: While most reports stress the need for new curricula, new resources, new teaching aids, new information technology tools, there are not many discussions, studies or critical surveys that examine the usability of existing resources, relevance of the material, directions for reinvigorating curricula, avenues for innovative teacher training and use of local resources. 
4. Interdisciplinarity and Integration: While every single report mentions the importance of interdisciplinarity and integrated programmes, there is hardly any discussion on the nature, scope and definition of interdisciplinarity in particular domains, the kind of resources and research that may be necessary to support an interdisciplinary programme, and the way in which specific disciplines could negotiate with newer frames of knowledge production. In the absence of such information, most discussions slip into equating interdisciplinarity with one or the other new found area of study that then stands in for truly interdisciplinary initiatives.  

5. Assessment and Accreditation: Qualitative assessment of outputs in higher education has been an area of intense debate over the years. The establishment of the National Assessment and Accreditation Council (NAAC) by the UGC in 1994 is a minor landmark in the history of educational reform in India. The NAAC can be seen as a direct response to the anxiety about the growing sector of Higher Education in the post-liberalization period in India. With educational institutions mushrooming by the day, the need for standardization and quality control was felt even as early as in 1986 by the National Policy on Education
. Apart from the review methodology of NAAC, there has not been independent debate on quality and assessment of Higher education in India. Also, there has not been a study of the functioning of NAAC itself. An independent study of NAAC will help us understand the challenges for both assessment and assurance of quality in Higher Education institutions. 
One reason for the persistence of this gap is that until now, education research was undertaken extensively and predominantly by State departments and education departments in universities in order to design education policy and track the impact of various government programmes. Non-State players in education like philanthropic organizations, NGOs too had developed their own set of parameters to contribute to this end. Parallelly although oblivious of education research, rethinking was going on in the research institutions and other premier centres for knowledge production, along with the conceptual changes that were occurring at the frontiers of the disciplines. Part of the problem in mapping the challenges of globalization was that these two strands of research remained mostly insulated from each other owing to deep-running structural divisions between centres for knowledge production and centres for policy research and design.

4. Karnataka Microstudies

It is necessary to develop innovative research parameters in order to fill these gaps in research pertaining to Globalization and Higher Education. As a preliminary exercise in generating such research the Higher Education Cell commissioned in 2007 a set of microstudies which tried to map the changes in Higher Education institutions and come up with recommendations for the field. These microstudies focused intensively on select institutional locations, regions or disciplinary debates and came up with a range of findings which on quite a few occasions challenged our received understanding of issues like academic autonomy, interdisciplinarity and integration, regional differences in educational cultures, or the successes and failures of initiatives in remote and mofussil regions. These microstudies were carried out by a varied set of people like college lecturers, young researchers and university professors and in their first round were restricted to Karnataka. Alongside the large scale data and diagnosis in Higher Education, we wanted to know what the ground level responses to those changes have been. In that sense these studies were also fact-finding exercises. The terms of reference for these studies emphasized the qualitative interpretation of significant symptoms visible in specific local contexts rather than providing large scale analysis of higher education indices. Although the quality and detail of these studies were sporadic, it was a very significant first step in rethinking the modalities and direction of higher education research. The following are the titles of the studies with the names of their authors: 

1. ‘The Production of the Local: The Educational and Cultural Activities of Colleges in Udupi and Dakshina Kannada Districts: A Report’ – Mrinalini Sebastian (HE Cell)

2. ‘Feasibility Study for a Faculty Resource Development Programme: With a Thrust on Curricular Design in Humanities and Social Sciences’ in Undergraduate (Autonomous) Colleges – Shashikala Srinivasan, Brototi Sen Gupta, Elizabeth Thomas (Mount Carmel College, Bangalore)

3. ‘Educational and Co-curricular Cultural Activities that have impacted UG Teaching in Uttara Kannada District’ – M.G. Hegde (Chintana, Kumta) 

4. ‘Integration of P.G. and U.G. Streams in Colleges’ – P. Radhika, Arvind R., and Amitha Santiago (St. Joseph’s College, Bangalore)

5. ‘A Study of the Teaching of Political Science and Economics in Undergraduate Colleges in Shimoga, Davanagere and Chikkamagalur’ – J.S. Sadananda, K.M. Kumar and Jayanthi (Dept. of Political Science, Kuvempu University, Shimoga Dist.)

6. ‘Autonomy and Interdisciplinary Integration in Undergraduate Education: A Microstudy of Four Institutions in Bangalore’ – Asha Achuthan (CCS), Teena Antony (CSCS), Maulishree Agrahari (PES Institute of Technology) and Raghavendra Gadagkar (IISc)

4.1 Parameters for Microstudies:

 The following parameters were emphasized while designing these studies:

· Examining the correlations between macro-level trends and ground level institutional and student/teacher responses to those trends.

· Examining substantive issues of integration and interdisciplinarity with respect to select disciplines and with respect to undergraduate and postgraduate locations.

· Case studies of educational experiments in different locations like metro, non-metro and rural areas and the ways in which they can be seen as responses to the demands of globalization.

· Studying the responses of teachers, students and managements of autonomous colleges to gather perceptions about autonomy and the ways in which institutions are either coping with or exploring the possibilities of autonomy. 

· Studying the ‘educational cultures’ of specific regions by a close examination of institutions in relation to regional historical and cultural factors. 

Out of the four critical gap areas in research on globalization and higher education listed above, these studies focused primarily on points (3) Academic Resources and (4) Interdisciplinarity and Integration. The Cell has planned to further examine issues enumerated under (1) Policy and Institutional Design (2) Student Profile and (5) Assessment and Accreditation by commissioning broad-based statistical surveys and ethnographic research starting from Karnataka and expanding to other south Indian states and then to Maharashtra by the end of 2009. Separately, an entire initiative on General Education has been designed by the Cell to look into the debates of general/liberal education and the challenges posed by vocationlization. Through these studies the Cell intends to cover the full range of issues emerging within Globalization and Higher Education for which new analysis is required. It is important to note here that technical and professional education has largely stayed out of the purview of these studies. The Cell has defined General Education (including the Natural Sciences, Social Sciences and Humanities) as its focus area for the present spell of activities until 2011. Although macro level indices also include data on professional and technical education no special study of the same has been planned at present.  

4.2 General Observations and Discussion of Microstudies: 

The full text of the microstudies has been made available on the web page of the Higher Education Cell, CSCS. What follows is a discussion of a few issues highlighted in the microstudies. Most of these studies were about specific institutional experiences and only in some cases about larger samples like a district. The microstudies focussed exclusively on autonomous colleges and only occasionally referred to non-autonomous colleges as a contrast case since the emphasis was on mapping emerging challenges and questions for autonomous institutions.  Nevertheless we can be confident about the applicability of some of the observations of these microstudies across a larger range of institutions because of the interpretive thrust in the methodology adopted. Although most microstudies do not discuss issues by framing it within our particular concern of globalization, the symptoms they deal with are intimately connected with the globalization phenomenon. 

4.2.1 Curriculum Development and Teacher-Capacity Enhancement in Autonomy: 

Regarding curriculum development and teacher capacity enhancement, an initial survey of the many undergraduate programmes revealed a very interesting development. This development is also something, which throws tangential light on the whole issue of autonomy itself. Most departments have, even after autonomy when they have had many opportunities to radically re-imagine the syllabi, more often than not worked with very minimal changes in the erstwhile university curriculum. Two reasons stand out prominently: firstly, the pragmatic reason that there are not many teachers who are either trained or exposed to newer research and developments in their respective fields, and secondly, the systemic reason that the overall design of undergraduate education in Karnataka with a three-core-subject system makes it difficult to design a ‘heavy’ syllabus. We could examine these two claims in some more detail. 

After the decrease in UGC-ratified appointments to the faculty or what are called aided or government posts since 1997 there has been a significant change in the constitution of the teaching community in most private colleges. This is nowhere more obvious than in the autonomous colleges themselves. The average age of teachers has decreased phenomenally and for most of them teaching is a profession in a series of professions they see themselves as potentially practising. It also means that most teachers are outside the circuit of UGC refresher courses, orientation courses and training programmes. This aspect requires to be specially noted as it might have very significant consequences for any policy and programmatic intervention in the field of higher education in general and teacher training in particular. In this situation it is important to devise teacher-training programmes with a much broader focus than at present. It can no longer be designed for people who are going to remain in the profession of teaching or even in the broader field of education forever but designed with many value add-ons thus making it useful across several fields of expertise. In fact we may guess that the ideal new age teacher will be a figure who is mobile across institutions and works simultaneously in and across many fields and capacities. 

4.2.2 Assessment of Research Output:

One glance at the criteria the NAAC employs in accrediting colleges will reveal that research is emphasized almost on a par with teaching. But at the ground level, owing to the reasons mentioned above and many others, research still seems to be a nascent area of focus in the undergraduate teacher community. And when there are instances of PhD holding teachers there is absolutely no way of assessing their research output.   Although it would be extremely contentious and difficult for an accrediting body to dictate normative terms and conditions for a qualitative assessment of research, it may be necessary to devise certain baseline standards of qualitative measurement of research output in terms of its significance and impact (which, incidentally, would not be greatly different from the standard norms employed by any university for awarding a doctoral degree but function as a more sensitive one). These criteria may have to be evolved by working closely with regulatory bodies like the UGC and NAAC for them to gain any ratification or even wide-ranging acceptance. 

4.2.3 Vocationalization: 
Vocationalization is another important movement in the UG scene today.  Many institutions translate the anxieties of globalization into a call for vocationalization. Be it the more obvious domains of commerce and management education or the domains of physical and social sciences, vocationalization of courses and programmes is being seen as a solution for many challenges like the decreasing relevance of general UG education or the crisis in the classical disciplinary formations or even the shifting demands of the job market with its increasing need for semi-skilled labour. We would like to suggest that underneath the monolith of vocationalization are at least two kinds of vocationalization happening simultaneously. We can call one active and the other passive vocationalization. Active vocationalization is what we see in new courses being designed with special emphasis on servicing a particular vocational or professional job market. Management courses, media and journalism courses, old courses like history being coupled with tourism, sociology coupled with social work, and psychology coupled with counselling are all examples of what can be called active vocationalization. Passive vocationalization is something that has been happening for many years now, either in stealth or secret anxiety. That is, most social sciences, humanities and science education programmes function almost by default not to develop certain critical skills and knowledge about a specific field of study but exclusively as preparatory ground for civil service examinations or even a nominal degree for moving into the job market. This is corroborated by private conversations with many teachers and heads of institutions. Many disciplines and departments in the universities and UG colleges are tacitly resigned to this state of affairs, sometimes even seeing this as a new lease of life for them, which keeps departments from being shut down due to lack of students. Infact some Social Science departments in Bangalore University were known to announce unofficial holidays around the dates of the Civil Service examinations.  Of course a moral position for or against the many uses students put their educational qualifications to may not be warranted here. But what is indeed warranted is a critical understanding of what this has done to the quality of educational practices and services. This latter vocationalization practised in the underbelly of disciplines and pedagogies is what is at the root of many a languishing institution and university. A better alternative would be to bring it out into the open, examine its claims and grant it legitimacy.  

In this regard a comprehensive strategy paper which examines vocationalization across the educational spectrum in detail and makes recommendations regarding the roadmap for reimagining the disciplines in the wake of vocationalization would be most welcome. Given also that vocationalization is something that is hardly studied comprehensively, since it is practiced so haphazardly, this strategy paper would help in gaining clarity on the ‘theory and practice of vocationalization’.

4.2.4 Impetus to Introduce New and Contemporary Papers, Topics, Pedagogic Aids and Methods under Autonomy: 

Most colleges which have been granted autonomy have had long-standing histories of co-curricular innovations. Many credit courses, certificate courses and Honors programmes were devised by many of these colleges where new papers and fields were introduced.  These courses also filled in the lacunae left by the mainstream syllabi prescribed by universities. As most of these courses were run by individuals or an interested group of teachers and students they have also been successful in eliciting positive student response. The honors programme offered by the St. Joseph’s College, Bangalore and the many certificate courses and credit courses offered by Mount Carmel College and Christ College, Bangalore are a case in point. The courses offered include new and avant-garde subjects like film appreciation, theatre and semiotics to more hands-on courses like documentary film making and photography. Most of these courses would have found a place in the mainstream syllabi once these colleges got autonomy, as many indeed have. What is interesting is that many courses haven’t. Although one can easily see the pragmatics at work behind not making photography a full-fledged subject to be studied, what one wonders about is the enormous gap that seems to have remained between what can be considered formal and informal subjects of study. Vocationalization as mentioned earlier could very well mean thinking in terms of finding novel ways of integrating these supposedly non-formal subjects and formal subjects too. This would also remedy the atrophy that vocationalization itself would enter into if it continues to be seen as merely providing work-a-day solutions and soft skills to students for making them successful in the job market devoid of training in critical skills. 

4.2.5 Starting of Post-Graduate and Post-Graduate Diploma Level Courses: 

Most UG colleges with autonomy have had at least three or more PG programmes even before autonomy and now that number is on the rise. Many colleges also feel that integrating vertically across the various levels of the spectrum would help them develop stronger academic programmes and also grant better sustainability to the existing programmes. Although there are quite a few exceptions to this line of reasoning, it still remains a strong impetus within the colleges. Most college managements have been responding encouragingly to the demand from the staff for setting up a PG programme within their respective departments.

4.2.6 Integration: 
The voice for integration has been so strong and loud and persistent that we can without much loss overlook the arguments to the contrary. But after having said that, we still need to know that integration means as many things as there are advocates of it, and that modalities for integration are nowhere near being standardized.
 What are the prospects, both programmatically and substantively, for integration in the existing UG set up is a question to which we are far from providing a satisfactory answer. Although there are many experiments, and successful ones at that, at the research level and even convincing arguments for integration at a scholarly level, programmatic guidelines for introducing integration, roadmap for phasing out the existing process in UG educational institutions still remain to be charted out. One effort in this direction has been that of the Centre for Contemporary Studies, IISc to study existing models of integration and come up subsequently with a draft curriculum for integrated science - social science education which will be piloted in select institutional locations.  

Preparing an inventory of all UG and PG level efforts at disciplinary and curricular integration both vertically across levels and horizontally across streams on a national scale would be extremely useful in designing integrated programmes in the future. A series of workshops in order to discuss the implication of vocationalization for the disciplines need to be put together. It is interesting to note that many professional-vocational courses even in the broad stream of humanities and social sciences, like law, journalism or media studies have been experimenting with integration more successfully than non-vocational courses. These domains have been successful in offering horizontally integrated new courses as well as vertically integrated programmes. Whatever be the structural complexities within this, we could assume that integration and vocationalization thus seem to be clearly linked. This is not to say that both are uncritically and equally desirable, but only to suggest that questions about the one cannot be completely isolated from the questions about the other. 

5. Recommendations

5.1 Specific Recommendations: 

1. Commission studies on student profile in Higher Education Institutions with correlating them with choice of courses and streams

2. Commission ethnographic studies on classroom experience of students with various curricular and other resources, with special attention to the issue of relevance of specific curricula and courses

3. Create complex benchmarking parameters for curriculum development and research output

4. Create an inventory of experiments at integration and inter-institutional collaboration and support cross-disciplinary integration through design of curricula and materials

5. Organize workshops with UG colleges and PG centres on the possibility of integration within their existing academic resources and degree granting structures

6. Encourage research centres to take up refresher courses for teachers by working closely with the academic staff training colleges and explore possibilities for setting up the same in autonomous colleges 

7. Create a database of institutional histories in specific regions and developing programmes which help institutions draw on their unique cultural credentials

8. Support cultural institutions (E.g., Ninasam) to create modular educational programmes that can be successfully transplanted into various institutional locations

9. Arrange student internships within these institutions in order to design projects that would utilize students’ skills, aptitude and knowledges

10. Commission independent study of NAAC to understand the challenges for both assessment and assurance of quality in Higher Education institutions. 
5.2 General Observations / Recommendations:

1. Work closely with standard setting bodies like NAAC and engage with them in their accreditation and assessment criteria development, either directly or through means of workshops and seminars where representatives from NAAC would be participants 

2. Explore new ways of dynamically integrating demands for vocationalization on the one hand and optimal use of disciplinary knowledges on the other

3. Encourage educational institutions to create platforms for discussion and dissemination of experiments and experiences in inter-institutionality. 

* * * *

� Source: UGC � HYPERLINK "http://www.ugc.ac.in/inside/auto_college.html" �http://www.ugc.ac.in/inside/auto_college.html� 


� For an interesting discussion of the many facets of autonomy read article by Deepa. A. “Autonomy comes closer, but Debates persist” in  � HYPERLINK "http://www.indiatogether.org/2006/apr/edu-autonomy.htm" ��http://www.indiatogether.org/2006/apr/edu-autonomy.htm�  accessed on 05 May, 2008 


� Source:  � HYPERLINK "http://www.ficci.com/media-room/speeches-presentations/2004/dec/rupa.ppt" ��www.ficci.com/media-room/speeches-presentations/2004/dec/rupa.ppt�. Also see � HYPERLINK "http://ec.europa.eu/education/programmes/mundus/doc/india.pdf" ��http://ec.europa.eu/education/programmes/mundus/doc/india.pdf�  


� See Annexure 1 for a detailed list of reports on Higher Education in India. 


� � HYPERLINK "http://www.planningcommission.nic.in/aboutus/committee/wrkgrp11/wg11_hgedu.pdf" ��www.planningcommission.nic.in/aboutus/committee/wrkgrp11/wg11_hgedu.pdf�   


� There has been a significant and gradual decrease in public expenditure in Higher education from 28% of total plan expenditure in the 5th five year plan to 6% of total plan expenditure in the 10th FYP. This is even lesser than the 8% expenditure of the first FYP.  Source: Annual Financial Statistics of Education Sector, MHRD Government of India (2005)


� � HYPERLINK "http://naacindia.org/aboutus.asp" ��http://naacindia.org/aboutus.asp� 


� One of the many experiments in this direction is the CSCS-IISc course on “The Production of Knowledge in Natural and Human Sciences” offered at the doctoral level. 
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